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d training program has been developed at the

Oniversisy of Texas at San Antonio ¢o prepare commuwnity volunteers as -
museun tour guides. Since most teachers have not had training in the
nuseum's rdle in education, it is often the muséus docents who
perform *the teaching’role in museums. A descriptive study was .
conducted as 2 preliminary phase of research into museum teaching and
learning prior to establishing the progrédm. Questionnaires were
develéped for docent tour guides andgteachérs ¥ho visit museums with
+helr studerts, each in+tehded to elilit preferences and needs for
students' tours. Responses revealed the following probleas: (1),
Docents are asked to lead tours for all*ages of children from nursery
school throudh high school and are rarely ipformed in advance<of what
ade growp they pay be addressing: (2) The group size determines the-
teacking technigues tha+t will be used on 2 tour, and, for the most
part, groups are too large for anythind more than informéd lecturing:
{3) The amount of -museunm space that will be covered and theg length of
time available affect the amount of teaching that can take place: and
{2y Communication between school and miseum is often not enough to
_ help docents understand wvhat teachers expect .of nuseum visits for

their students. Particular emphasis is placed upon developing visual
literacy in museum visitors., The need for collaYorative programs
between schools of educa&ion:\museums, and the schovols to levelop
effective training for teachers and docents in museum education is
pointed out. (ID) A ' .
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L] Pomso‘lwewolommomsmea ntmﬁ} HUSEUM EDUCATION ' ' i)
e do not nesessanty rapresent officia IE .
powan of pereY . Marian L. Martinello -and Gillian E Cook \ ' Y
o The University of Texas at San Antonio
o~ . . In 1980, a poll conductej by the Nati‘bnal Research Center
~—i R . o
e of the Arts found that sixty-eight percent of Afnericans are going o
= to museums, representing a sizable increase over the sixty- two o
§ percent recorded five years earlier The 1980 figures also in-
Ll _~ dicate that the museum is becoming mote attractive to Ameticans ,
than sports events. The die is b,ﬂng cast for the myseun's
role ag a popular cultural cente:: The American people are re- ‘
cognizing the museum's abilit.y to educate . i
m:Lseum educators ‘gometimes liken the museumn's role’ in edu-
cation to tha:: of the 1ibrary (Newsom and Silver 1973) They
are ‘quick to poiat out that the school experiences of most people -
prepare them to better use the resources’ of the libfary‘than the
museum for self directed learn;ig The development of museum
skills is strikingly absent in elementary, secondary and evan
postsecondary curricula and school experiences ) f
One could argue that the’ library skilts of inguiry and '
research are suitable for study of the 'mq?em s contents ,Bpt‘ -
::ha museum ] pre sentation of information in nonlinear contexts
- ‘requires more: . . ' ' i
. * Like the liPrary and the school, /the museun shares a con- :
Vi
'se-:ving function by offering organized lcnowledge 'to the receptive
_ nind. But the bas‘}c skills taught in the schools, are tho\é best
suited to’ reception of linear modes of commmica!ion and model
~ N ' ., - ‘:_\
t e . ‘ 'i
xJ‘ R I > L d
" » i~ - :
v |




»

13

'building The printed word can be compreheuded by.thosé who
have been’ taught to use. and develop symbolio, linguistic, and
‘rdtional models.: The myriad meanings of the museum 8 nonlinear
presentations.can,only‘be apprehended and understood by those
who are also skilled An imagery and affective, intuitive wa&s

. of thinking The school develops the former better than the
latter and has yet'to nurture their mix in bhe young mind.

#

Of "concern to museum educators.is the : fdse of tuseums by
"l

many elementary ‘and secondary teachers as pi ceé to visit rather

rd

than as places for learning Young peoplerx rely approach the

F

" mugeum with the same attitudes and mindsets ith which they ap»-
!
pﬁoaoh the library Indeed the number ofﬁvisits they make to -
museums is typically fewer than thosge made to libraries ina .

month a year,’ or even a lifetime Experiences with museums are

W

not only infrequent for most goung peOple, they often ‘also lack
, quality of purpose ‘and preparation Studehts and teachers make-

" their visits without the appropriate museum skills, And they do
+ tf
: not, sometimes canrot, return sufficiently often t¢ develop them,

1

Nhat is the mus&um 8 respon91bility In improving its use

" as g learning laboratory? Even as Newsom argues that the museum

is an educating 1nstitution, ghe states that the mugeum's pri Ty

. purpose is tg, collect preserve an’,exhibit--not ro teach {(Newsoly,

'h . 1978 490) She gpints out that museum staff menpers are not

N usually exPected have knowledge of child development, patterns

of learning, content of school curricula or thf role of the
: classrbom ;eacher They gre expected to know #heir disciplines
‘The clasaroom teacher s the developer of children 8 learning

- . ! A
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experiences
€

inclu ng their e&ploration of “the knowledpe conserved

' =,
1n,Jone'

and Europe j he major problems cited,in the museum s ability to

offer 8C ooi groups worthwhile educational experiences were-

1ack t trained staff schedoiing,'andoteachers lack of interest

L
f}oﬁes. 1?77 40).

Inserv1ce teacher education programs in museum education

~

1have beén disappointing ' Newsom,(19?8, 486) clearly'states the = ~ N

s

prleen;: R ot "o ) . ' ¥

f Workshops, after~school consultagfon hours, ¢

’ previsit literature, special me berships,’
invitations to openings, in-service'and in- M
training courses, and a host of similar en-
- couragements to teachers on the part of e ﬂ
mugseums have seemed over the years'to enjoy -, !

. ' little success in producing the desired cadre )
:, of museum-wise school educators who could be
ted on not only to conduct their own

todrs but to follow ‘them up in the c1assrooms

Where inservice programs have baen successful, as at Old _
Sturbridge ViIlage, the amount of time and commitment required oﬁ\ _
the teacher i% extensive. Miny teachers are not aple to partici-

pate in ei&ensive longterm insg%vice work In discussing Stur- ‘
'bridge as a site for community study, Risnick (19?5 450) cites : f
inadequa}e\/eaoher training in community education by acad&mic ' X ]
gchools of education as a probLem in the realization ‘of the L
Village's educational potential Newsort alsd r@fers to the lack o

of significant collaboration between teacher education institu- \

~ tions and museums as .an important problem a;ea, She recommends
. . - . " - -,0'

preservice.training fn museum teaching styiés°(Newsom, 1978, 494).
Ty i e - - l-.,. . ‘, ‘




Most teachers have mnot experienced the museum as a learning
- laboratory in their pre-college schooling. Therefore, their own

museum learning processes are poor}ly developed and continue un-

developed in professional training programs ;ﬁat ignore the museum's

role in education. Without command of those processes, it is dif-,

ficult; at begf, fér teachers to develop museum teaching styleg. ‘

;haq have the capability of teaching studgéts to use the r;sou;ces

of the muﬁeum, like those of the libfary, for %élf-girected,”life-

lohg féérﬁing.

- Given these circumstances, maintained by a pervasivé and
limited perception of. the museum‘gﬁ a showplace to be visited

- " .7 from time to time rather than ''a great free university, a browsiﬁg

r .
-library of objects, a random-access learning center and a place

for Master Sightseers’ (Newsom, 1978, 487), the task of déveIOping

stu@ents‘ museum iearning processes falls by default, to the mu-
seum. The inadequacy of teacher preparatien programs to develop
ﬁeaching compefence for museum education ghifts the re;ponsibility
for nonlinear learming to those persons the museum can train to
work with V1sitggé students. Gypically, those persons are com-
munity vo])unteers - ' :
THE PREPARATION OF COMMUNITY VOLUNTEERS FOR MUSEUM TEACHING

The idea of .the museum docent ,was introduced by Benjamin

‘Ives Gilklman, Sectetary of the Museum of Fine Arts in Boston from
) _1§93-1925. The docent is distinguished from the community volunteer

by a teaching‘funcfion Although Gillman's concept d+d not extend

.to the education of children work with school gro?Ps of all ages

s . <
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has emerged as a responsibility of docents with the museum's 'in- .

' " creasing awareness of its special instructional role.

- .o

The University of Texas Institute of TexXan Cultures at San

Antonio is concerned with conserving, exhibiting, and communicating

- the, history of ‘culrurally diverse groups that have contributed to

L ]

,and their cuItures

Texas at Gan Antonio

Texas history and life The Institute's exhibit floor and produc-

tions are deSigned to encourage teachers and parents to use with

‘learners cultural heritage or ethnic studies materials that have |

special applicability ‘to the cultural pluralism of the American
Southwest and Texas. They treat history from a human perspective,
engaging people of all ages with individuals and groups who are.

the subjects of study by Institute researchers ‘A staff of museum

educators works with schools throughout the state to offer children

-and young people bpportunities to study the -histories of Texans

. In response to the large number of sohool groups that visit

the lnstitute s exhibit floor each year, a training program has
been developedntc prepare community volunteers as tour guide
Concern for-oﬁfering students substantive learning experiences *
at the Institute has promoted the collaboration of the museum-s
educational sta§f with teacher ‘educators from The University of
.

'Nowrin its. fourth year, the'program is

¥

S developing a growing cadre of docenta*who work with school groups’

‘museumsoeffectively for their students

'daily

,Preeisely because most teachers are unprepared to use
instruction the Institute's

= A
docents must perform teaching ro}es that are adapted to the museum s’

. l‘ - *
LT R N . "
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nonlinear presentations. Their preparation for “instructiod in
ouseun learning requires specialized training. .It also raises
new issues in education..
~ The Docent training program at The Institute of Texan -

‘Cultures which all new docents are reouired to attend consists‘
of fourteen half- -day sessions, and is conducted ‘twice 2 year in
January and September. The program for tour docents falls into
three -parts: an orientation to the Institute and _the docent role,
'presentation of thistorical data related to the tWenty-six ethnic
groups representad{at The Institute, and training in‘museum edt-
cation. . ' ~ '

) A
The orientation to the Institute includes tours of the

exhibit floor'and the regearch library, and information concerning5

services provided by the Institute, such as educational programs
outreach to the schools and outreach to the aging. ‘

. Historical data concerning the _twenty- -six ethnic grqups re-
presented on the exhibit floor are presented by Institute staff '
Iand researchers who are knowledgeable of the histories "and charac-
teristics of the ethnic .groups which aettled in Texas. These" :
include Indians, Spanish and Mexicans, Afro-Americans, Anglo-

Americans, Northern European groups, late’ nineteenth centur?*

M "‘*“"

immigrants, and Asiatic peoples Historical background informagdqp
which is presented to the docents 'is reldted to '¢he artifagtsﬂand}
informatiOn displayed on the eﬁhibit floor oo , . ,“;J.agt

Two' séssiona are devoted to training in museum~educaﬁion,"

L3

'condheted by teacher aducators from Tha«Uniyersity of Texas ‘at .
G-'\ e
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4 f
" San Antonio. The emphasis in these sessions is bniraking history »
come alive fon children and young people The following educational
concepts are applied to,muspum Lea?ning and teaching in these
"'sessions: _ FO s
1) \History "is the story of:real people;
. 2) An understanding of and apRreciation for one's cultural:
‘ ] heritage gives ,young people a broader perception of
_ their own society and an enRanced s&lfﬁconcept; :
3) Leagning of new facts and conceﬁ%s occura through
assigiiation and accommodation: by using the "mental
_hoaﬁs" of .past experience and acquired knowledge to '
develop new facts, concepts, a?d ideaa;.' 5
4) Learning is most effective whbn the.learner is
- ‘actively anO{VEd in his own léarning; .

S 5) Museum education provides unique Opportunities for

the deve10pment of. inquiry skills, and visual

-~

1iteracy

¢+ The training sessions are desmgned to,inz?lve the,docente in
activities approuriate for:use with children and young people, to

encourage them to reflect on the educational principles inherent

in the actiu}tiee, and to help them adapt the.activities to dif-'

ferent age—groups and diffenent exhibits ‘. ! i.
g _ For examplé, techniques such as story-telling, biographical

4 ' -
sketch, Twenty Questions, treasure hunt, and work-sheets are demon-
strated and discussed, and then the docents, working in groups,

apply.a technique to an exhibit and develop a brief pre;entationJ

-

o




r relate the Q&St to the present by finding similarities and dif-

. ests, hopes, fears and a3pir ions, or examining an artifact with |

as a tour comoonent The presentations are followed by .analysis

g of the techniques used with reference to basic concepts of museum

Lra

education .
There is an- emphasis throughout in developing questioning . ‘
skills The doCents are encouraged not only to ask questions but

also to- elicit questions from their audience, so that learners

are involved in inqu;ry procesees. . Docents are also helped to p

ferenceS;ﬁetﬁeen past and present life, helping leérners to_take

the role of a character of the past, to share that person's inter-

a purpose that is ghared by similar modern day items. -Another
area of emphasis.includes ways of resnonding to the particular
needs and interests of different groups\ Docents are trained to
use appropriate language with learners at different develophental
stages, and o incorporate learners guestions and ideas il
their tours. oy j " S . i. .

Two half-days is’'clearly a.very short time to attempt to
train a group of thirty to forty cgmmunity volunteers to work ef-
fectively with childrem, especially in a museum setting.' The

. . . L\
docents, museum staff members, and the teacher educators who par-

-

ticipate in doceat training ﬁave noted problem areas in fheir’
attempts to develop quality education for students who visit the .
Institute. Tﬁis study was conducted to better define.the issues

of museum edhcation and the:variables that- affect them.

L
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. at the Institut'e

A '

L

QUESTIONS ON DOCENT' TRAINING AND MUSEUM TRAINING
Neither the processes of museum learning nor the most ef-
" In an .

fective styles of mas ey teaching are well understood.

effort to explore some:aspects of one museum's educating role,
a descriptive ‘study ya! conducted as a preliminary phase of re-
search into museum tea hing and learning.
to the following ques#ionsv .

1} What are tht needs of cohmunity volunteers who
serve as mugeum guides for visiting school groups ?

2) " How do the [docent guides perceive their teaching role?

3) What probl ms or concérns do they experience in con-
rg for students at the regpective school
3

1

4) How effecdtive is the'training dogents receive in
museum education for 'developing their abilities
\ to promofe children's éxploration of the museum's

nonlinear pregentations? .
e DoC AND TEACHER QUESTIONNAIRES
'+AND TOUR OBSERVATIONS * .

teachers who vigit the Ingtitute with their students. Each was

intended to eiicit préferences and needs for students' tours from

the docents ana'visiting teachers. Both questionnaires aLsﬁfre;‘
quested evalq;tions of students mus eum eXperiences from thé per-
sgective of Fhe re8pondent 8 role T ’ ;
‘The, d cent _questionnaire was distributed during the fall
1930 to all volunteers who had participated in the training prog
since September 1977 and who were-still working as tour docents
Forty-two of sixty-seven qhestionnaires we

returned, representing docents trained bet@een Fall,. 19?? and

The study was addressed“




included docent work with primary and intermediate grade, childten

Spring, 1980,

" , * ,
Teacher questionnaires wewme given to teachers when tHey,

vigited the Institute _with theirfclasses The teachers were' asked

to return the cbmpleted questibnnaire by mail soon after the visit.

Twenty fbur teacher questionnaires were distributed, six were

' # ! -
returned. “ . . . - v e

LY

Structured observations of five experienced docents were
- w . e

made while‘eech conducted a toq#~£o;%;eho&1 groups,et the Instim

tute on days selected for this data collection.’ Observations 1

Records were kept of exhibits visited time spent at each,. in~ ° f,

structional focus, and teaching technique%’uaed by the docent.

Tape recordings were made of the verbal interaction'during,thel
t . : Ct ' .
oux . X ’ ) A
THE DOCENT'S TEACHING ROLE, NEEDS AND CONCERNS

The'doeent quegtionnaires eupplied data on the agee and
grede levels of chiidreh served hy the docents and theit hrefer-
encefsg as related to age level, ‘the techniques most commonly used
by docents- and the techniques which they felt were most valuable
in educational tours, and their concerﬁs in planningﬁgnd conducting/
student tours. The oh?ervetion recotds provided support for meny‘
of the docents; expressed needs enH.highlighted problem areas.. . '

A
The few teacher questionnaires that were returned suggest that

teachers may be ingensitive to those problems. The most signifi- " ]

cant findings pertain to.gradé level, teaching methods angd. the

'issues of group size, time, space; preparation'and.teacher expec-

. L ’ . F
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U working Having no time to prepare for the group th:{ would lead

y
at

- tations. The problems identified by Institute docents underscore

the difficulty of their .teaching role. 'fheir concerns are bharac-' v’
teristic of 21l teaching situationsfbut take on special signifi- "
cance in the museum’'s instructional setting !

Gracfe Level§ - . L - _ '

‘ Docents are asked to lead tours For all ages of children,~
. from nursery and,kindergarten through high school. - A ranking of |
gfade-level'groupstaccording to the docents' interest.in uorking -
with that level showed a'preference for the intermediate grade§
_(four %n& five). Middle school grades, (six, seven, and eight)
" were ranked second Prxmary grrdes (one, two, and three) were

rankeh third. High school Qtudknts (grades nine through twelve) 4

. were considerably !ess popular, and were ranked fourth but the '

¢ Pada

group which ¥as of lowest interest to docents included nursery {

i

asnd'kindergafte'n children. ' ' IR

' ‘ On the days:-of observation the docents observed did not have

advance knowledge of the grade levels with which they would be '

//////

through ‘the exhibits, the docents tgnded to fall back-on a begio pe

generalized tour format that relied héavily on the incdrporation
of demonstrations and presentations offered by mts eun staff members.
Two of these presentationsv one on the Iridian tepee ?nd ong on the

Life“styles of early Spanieh gsettlers in Texas, Qincluded in
.. d

ol
all five of the obaerved tours. -

Ll ’-
- The grade levels represented by visiting groups on any day -
¢an range from nursery through secondary and, sometimes, college age
v ."'" ‘ "I’-.

v B




b
‘docent indicated ‘that at this age, informal visits with parents

be prepared: to conduct tours of‘any of the twenty-six exhibits on

_the respective Texan cu1ture groups. This required the docent to

: varying interestsrand abflities of visiting students on a moment's’

" levéls that is not typically required of most classroom teachers

N .
‘ Teaching Methods . ) } -
i

were liqted and docents were asked to indicate which of these

. the techniques according to their usefulness in. conducting tours

studehtss Several comments by docents indicated that they felt’

that museum tours “as .they are‘currently conducted are rnappropriate
for Ye;y/?’yfg children They suggested that the tours are too
‘I/ng and that chi1dren s attention span at thlS age is so short
that they have'to be taéeh €0 -2 large number "of exhibits. One o
ware mOre appf%priate than formal -tours, ' . ’"ﬁf\ N
Preparation | - . | - ..

In addition to the rea1 possihility of morking with the * ‘{‘,,'

fu11 range of age and grade levels in any one daz the docent must ,

possess knowledge of each culture that can be _adapted to the wmdely

notice Docent questionnaire responses referred to their need, to -

\quickly adjust to different grade 1eve1s and to prepareofor each
within very short trmeframes Doing so with ease and teaching o

effectiveness demands considerable understanding of developmenta1

T -

‘e . - A

- ra

Seven techniques that are presented in the training program
techniques thEy had .used.. A second question asked ‘them to rank
£Lor students The seven techniques listed were: Answer-a-Question, Lo

Story Telling,‘Biographical Sketch, Demonstration of Artifact or

Process, Worksheet, and Treasure Hunt




.. The Demonstration technique was reported in use by 88% of
the: reSpondents, and was, ranked first in terms of usefulness All
)respondents indicsted that they use the Answer- a-Question tech-
’ 'f-} 'nique. This was_ ranked ;shthejsecond most nseful Story Telling
is used by 81% of the respondehts and ranked third in usefulness.
_b‘The Biographical Sketch is used by 62% of. the respondents and
rankéd fifth. The least used techniques’ are Treasure Hunt, Work-
sheet, and Twenty Questions.' These wexre also ranked lowest as
the 1east-usefdl.. o o B ' o .
. Tour observations confirmed the -docents'’ self-reports“about‘
o teaching Eechﬂiques used most frequently.' The five ggserved
’oent's asked quel;tions but they were ti'p'_-ically narrow, calling
‘ ?or yes—no or one-yord responses.” Lecture nas,'for all, ¢he dom-
ifinent instructional mode. The,reasaasffqr'this appedr 0 Be the

Cinfluence of ‘group size, space and time.congtraints, and teacher

K expectations; : ' .Y ' - T .
Group Size N T § ' , T f

Typically, the larger the student group, the more difficult
: \ \H
is instruction if ics purposes are to promote interactiﬁﬁ involve-

ment insight and the.ﬁevelopment of skills. The docents' identi-:

fication of group size as a problem suggests that they are not |

seeking Opportunities to lecture, but to involve students with .:

the contents .of exhibits. .Guiding class groups of thirty to forty
" around an exhihit floor is. not an easy task.- Engeging that many

students in inquiry into artifadts;.displays and demonstrations ) B
- requires considereoie’skili.' It is virtually'inpossible to do so

J‘Eh groups numgering one hundred or more.  Increasing transportation

t : . » y : ) : Y

1.° .
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costs%are certainly responsible for:the frequency of V}Slts tp ;ﬁai
the Institute by large school groups but so?calso gre s%yool‘ T

. expectations for the expegience When the ose is % take‘: ;.;

" classroom organization are considerably less complex than those -

. ' . .
! : : . i
: - .14
b
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children on an outing, more is better Thie effectively thwarts’

the Institute docents in their attempts to use instructioral RS LS "

methods ‘Wwith studentd that promote inquiry. It‘}3:39Awoﬁdé%#fﬁ;:ﬁf~3;;

they are frustrated by the sheer number.of students who arrive

i

’ ) 4

for tours, sometimes unannouﬁEEd

Space and Activity

The Institute's erhibi; floor is large.--Exhibits:are' 11 e
g3paced 'But large numbers of‘students can effectivel§ redufss
floor seating area and the walking space that permits careful.
viewing of artifacts and diSplays . The chents who cited space‘
as a problem usu:lly also referred to lack of sufficient time

_to accompliﬁ their instructional purposes The problems of

of the exhibit floor. . The museum's nonlinear preeéntations cannot
" be examined from one position Students must moﬁ% around them, A
look from’more.than one perspective, discuss them with one another,
and sometimes, return for a secon&ﬁviewing' It is no‘small tribute
to the docent that group control is not one of their major problems

Observation data showed the docents to frequently use exhibit )
areas which'contained tactual materials. Brief stops on tours j: ﬁfq

for young children, jn particular, were made where touchable -

buffalo hides, cotton.bales and woven wall hangings are located.

Time Constraints ° R = .

The need.for flexibility was.cited by, docents as critical to

~N ’ . r T -
t Mo
-
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‘.their ability to COpe with.unexpected Eroup s and the: limits of
time. Encouraging students to IOOktp obineg at artifacts, to :
question and hygpthesize, to. make inferences and develop concepts
takes timb These instructional gqais are. hard to achieve in the '°
., classroom Although The muse&m's eﬁhibits contain excellen; re-
_sources for chi1dren s inquiry, thﬁhr ‘value is diminished by the
pressing need to; move many groups along thrcugh, the many exhibits a .
P o _ Lark of sufficient time to involve students‘with exhibits . ;
for inquiry and concept development results from the _steady. arrival s
of groups for ré{stively brief tours with teacher requests for . ﬂ'
the inclusion £a number of exhibits in the tour. The docents
observed attemp\ed to meet teacher requests but had to limit the N
depth of spudent ex?loratioh of each exhibit Given .this time |
constraint, «the docents could not use extending inquiry or dis- - “
'cussion methégs vInstead they[tended to pose a question now
'and then to prompt chiidren 8 thinking about the content of ex-
hibits ;E?‘Eﬁéﬁt most of their tour time 1ecturing to the students
‘"Very lfttle time, if any, was given to helping students "read"

 an exhibit C artifacts or visuals.. That takes too long

'Te;cher Expectations snd.Perceptiog - o o ;s'
C;;munication between school aLd museum is often less than ‘ N
(adequate to help dotepts understand what teachers expect pf museum
visits for their stndents 1he doants reférred to- this—ag a prob-(

¥

Iem ‘which is compounded by the man possibilfties for study offered
by the exhibit. fgﬁg Conce ovez
spe

{§§hiﬁ\ts tQ meet

-thing enoughsknowledge of all
can be debilitating The docent ho does nbt feel sufficiently '/h\\\

cified;expectat ons for students learnings

.well prepared to conduct tou g, of all exhibits is placed at an
.. , ',‘ ,'v.'__.r‘ . '.- -1.9-' " . /
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L unfprtunate disadva tage when Iittle inf rmation is supplied

L e - abou& the puxposes of a group s visit en making arrangements

P e
el e . .

. for visi;ing the Institute teafﬂf?s ey ically indicate only 3
O ‘ . yhich,exhibits they wish thei; stydents/ tq see. .The tezhhers . :)
L ? B whose olasses were gﬁided by the five bserved docents made theiz -

d il :,;"‘ K reques‘ts known to fhe docent at t.he t e of their arrival . 1_;(.: J

oz Those,relafively ‘few teachsrs w o returned evaluation oueg-

J -e ff‘

e ,
L tionnaires after their students vi@ t to the Institute gave .

' glowing reports of the experience f they are aware oft honcerns

B
b -

reported by docents, they did not m ntion them.. If they are not ‘j{
¢

-awa;e of . then, perhaps there is a sbibstantial difference between

et

q ths p‘urpo,s of _teachers and docenfs for studeiatﬁ museum lea.rning

Though base on limited data, thi inference is consistent with
"J

assessments of teacher evaluati' at’, Boston 8 Museum of Fine Arts

-

Teachers' 1ack of knowledgé of aft history and Low expectations .

-
h.
Wty
L]

for art museum programs are vie ed as reasons for the limited vall.le't
'{ of their evaltations (Newsom ar

, - 'THE MUSEUM'AS AN EDUCATIVE SETTING FOR THE
’ DEVELOPMENT OF VISUAL LITERACY . S

Silver, p. 244} .

Tﬁis study”sought to obtain answers to questions about the
+ f
teaching needs perceived rol , and problems or concerns of vol-
. unteer docents and the effec iveness of their training program

>
* Questionnaire and.observatio data strongly suggest that the do-
* .

N cents are expected to perform a teaching role that neither they

) -norfthe teachers who bring .student groups to the Institute clearly

’

understand. Considﬁring the constraints with which they must cope,

ocents do offer children enjoyable ~

¥

. it is remarkable that the 7
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esperiences and, especially, that they cortinue to volunteer their
‘ P . . - . - .

w

services

Examination of the broader;context of the study's* data indi-'

- i

cates that the museum is a unique set;ing for educatidnal purposes

-

that are not well represented in the school curriculum

Wiliiam Ivins Jr., curator at the Metropolitan Museuxp ‘of Art-
) from 1916-1946 saw the museum 8 purposeqras offering people not

" ‘merely aesthetisgpleasure but a conscious awareness af, their w ’/

past (Tompking, Septe r 15 1980, 101). Gaining a sense ‘of

.oge s past from museum exhibits requires more thau casual looking-ﬁ

or even attentive listening to tour guide preseutations and care-
ful -reading of printed information ahout displays. Itnrequires
ability to derive meanings from visual data, to inquire ‘into what
is viewed and to intelligently make connect%ons between what one'
sees, what one knows, and what one needs to. find out. -

»
quiry in: the museupm, reinforcing (perhaps ‘being reinforhed by) the
dominant style of viewing TV and £ilm. This was véry evident in

the mode of presentation.ofuaghibit‘ﬁaterial by the. docents who

were observed while conductfng tourg. The muItidimensionality and
~simultaneity of visual im;ges when” ‘examining displays and the arti-

facts within the was essentially ignoreﬂ and sometimes subverted -

by overemphasis on narrow questions and particular faoets of an
exhibit to the exclusion oﬁxothers The preblem for dpcents and
teachers alike is that they are often not as visually literate

they need to be iﬁ order to develop such literacy ih their

o I R
studgnts. - ’ . SR S A RO L
" . / s ) v . Wt : . ‘I, .'3 try o i --’- .-:' . S "

We tend to encourage pasgsive vdewing rather than active jin-
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The Museum's potential for developing visual intelligence’

" + is perhaps greater than any other single institution or techno-

logical .feature in our environment‘hecause it contains so many
visuals that are rich‘in opportunities for inquiry. . The visual A
thinking ahilities developed in the museum can be naturally ap-
plied 50 the omnipresent visgual stimuli offered by the camera
(still motionq or video) in school and home. ~The museum has the
power ro .gducate in ways ‘that aré typically not explored in many
classrooms . _
Education for the development of visual literacy is an
smerging role of the mus eun. SOme museums of art, in partigular,

s
are preparing their docents to teach towarg this special educational

aegrcﬁ-and program developmeht
Idsues: o el
Th?, By s R - [

'hany oﬁ’fhe»iagges in museum education parallel the concerns y

ssed by the docents whose questionnaire responses are reported

v in this paper ’ They ar& reviewed here as indicative of direétions

fo- needed research and progtam development e ,C )
The definition of uniq_e_goals - The skills of visual literacy

in poorly understood aﬁd essentiaily undefined Although,moat

'eum aducators have concepts of visual literacy, the communication

L]

)
their meanihgs is often unclear In art museums, visual literacy

M

i ‘concegned"with,examination of artistic expression, ‘In spience

- -




rs

ﬁmseﬁﬁéf'it‘ls'concerned'p;imarily with phenoména angd inventions.
'Artifacts andfggmonstrations are the focus of social science mu- ,

geyms- such as'the Institute of Texan Cultures. Each focus pre- .

»

.saptsuunique types of content for visual "reading." We need to
determine what skills are common to the exploration of all these

‘Visual'forms and which are unique to each - ,How to define and arti-
uculate the skills of visual literacy is an important research qu?s--
tion. How to develop them is another . - ¢

{ .
Development stages and the development of visual literacy.

The issue of how to meet the needs of learning in museum education
- T S
cannot be resolved without’clarification of whether and how develop-

mental stages.figure in.the ability of people of‘different ages to
- L3 ”
acquire proficiency in their use, The present tendency to apply

'stages of cognitive development to museum docents work with chil-
) .

dren may be misleading and may contribute to the docents identifi-

cation of conceuns about working with different grade levels, ‘If‘

vy

visual literacy is primarily a right. hemisphere function, as presently
conjectured, principles governing the development of left hemisphere

abili 8.cCan be retarding for museum learning. Sareful descriptive

¥

reseaych remains to be done _ .o o ) yd

y What types of instructional processes best develop visual

' 'literacy is an allied question which ‘cannot be answered without clear

*

* definition df the component skills. The various teaching‘methods

"and techniques that are taught to docents may only be effective

“t

for nonlinear learning. The negative response of the Institute - .

docknts tp the teaching methods they haveibeen offered does indeed
- w ’ 4 -'r . ‘ - ]

. . j'!.
i * =

N
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" reinforcement and refinement sessions Teachers' limited awareness'iﬁﬁg'
and lack of personal 'gkill in nonlinear learning contributes to

poorly defined purposes and, low-expectapions for their students

" of teacher preparation progratms arisﬁhg frém the paucity of i-

P
.‘f

characteriZe those ‘methods as wanting. Et*ﬁeEms that the difficulties

dodents are having with museum teaching may stem from the confusion

E L

of linear and.nonlinear learning by their trainers.

'5._: Instrhctibnal group size, ' space and activity. The logisties.

L

-

of‘teaching for the development of visual literacy are different

“from those that are appropriateto traditional schooling, Thia_

seems a rather obvious reality and yet, the tendency persists to "
work with children in the museum in the same class group arrange-

‘ments that are organized for school learning. Even our limited -
understanding of'the processes of nonlinear inquiry clearly indi-

‘cates that large group &ctivity is inappropriate. Alternative uses

of space time, activity. and group size for museum education must

be designed and tpsted‘ Careful analysis of how each of these._

b

R variables affects what students and docents can and cannot accomplish

. L
during mugeum visits is long overdue / :

Teacher expectations and perceptibns Skills require timel
and continuing use for development if mastery is desired Those |
associated with-museum learning cannot be reserved for the occasional
museum vigit., Even under tHe best circumstances, the museumidocent
can have a very limited input into thelr development fhe classroom

LR

«Deacher must offer students the necessary preparation practice,

-

museumn experiences. Museum learning and teaching are neglected areas //

[ ]
-+

cation between museurts and academic‘inatitutions with- teacher prepara- |
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tion programs If‘this continues, “museums may find it increasingly
necesgary to take over teacher education functions that are presently
the province of academic education units

Schools are no longer’ at liberty to attend to-all aspectg of
education. Public pressure for basic skills development has dictated
the focus of the schDol curriculum; Other dimensions of human de- ‘
velopment are moving or returning to nonschool settings Courses ’
are being offered in community centers, department stores, and
shopping malls.. Television and the computer are returning education
to the hode. Ingtitutions other than the school are gaining recog-
nition‘for the educational services they can render. The museum ig

especially prominenk in this regard because it is an institution

with relatively few constraints on what it teachers. . Publie accep-

tance of the ﬁuseum's autonoﬁy, socia1 significancé““and dignity . is' '

far greater than that presently enjoyed by the schools ~No 1onger
having a monopoly an education, aithough still msndatory, schools

are distrustfully held accountable for student achievement; mugeums
. N - J

-, are mot. . _ ' ‘ o {

Museun curriculum snd'teaching should be a field of growing

importance’ to liberal edacators as it is concerned with types of.

_1earﬁing that are consiétent with ‘their as yet unpracticed educa-

>
tional theories Opporturities for research’ and ~development dre

extensive in nonlinear learning and in docentry The retraining

of nonworking and retired Persons~fbr a new educational role in

‘society is unencumbered by certification issues . Developing the

educational potential of th

eum’ deserves the cobiaboration of

museum and education professionalls. -
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IMPLICATIONS Foit-TEAcaif:R EDUCATION
¢ There are many possible ways in which'teachef educators and '
institutions of higher education can provide expertise and services
which will enhance* the’ quality of museum education —
Research )
'}hawindicated eaflier in. this paper, research into the nature »
‘gnd development-of &isual litefacy can'givervaluable'direction to
theoretical and programn;tic concerns in museum education. Sucn
research is olearly a collaborative responsibility of the guseum

‘ Eo /-
and education p;ofessions I z//

- . R
1 .“ I' . - rl

Collaborative Training Programs

+

Collaboration-between institutions of higher education par-~
ticularly_those responsible for teacher educationg school districts:
‘and Zuseums i® essential if teachars and docents a;e td ;e trained
:effectively. éuch collaboration can take a vafiety of directions:
. a. Teacher educators may particinate on a.regplar basis .

.'_in conducting docent training programy, as in the program
desoribed above

b. Training courses‘for ?useun education staff may Bé .
:gkovided by a college or division of education. These
couLﬁLbe prdvided’as part of the regula;'graduate pro-
gram, as an intensive summer program, or as a continuing
education program. | _ " |
c. . $eachef edocators may be employed by tﬁe moseum as part
of the museum educaoion'staff to take responsibility

for training. of staff and docents This might be a

.I - ¢ ) \" ) T .
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permanent position, or might be.for a shorter period
(e!g."a year) during which time the teacher educatorf -

is granted leave of absence from the institution of

I L4

higher education. . AT _ » '
Preservice teacher edpcation programs may.include a’
component related specifically te. museum educétion
and the development of wvisual, literacy At this time, - .
. funding 'is being sought-for such a program which ﬁould Lk |
-be a collaborative vengure‘between The University of
Texas at San Antonio and The InStitute of Texzan Cultures
Museun services'to Schools may include teacher inservice
related to outreach programs for’ students At’bhis time;

I . ¥

'such inservice is uaually limited to teacher s handbooks

. and other printed material 'Mbre extensive inservice

. W

£.

£.

. gramg are already in operatlonm, e.g. The Mid~ South

~wouyld requirerthat Tuseum outreach staff be not only
skilled teschers but also effective teacher educstors
, appropriate training prcgrams for outreach gtaff would
therefore include a teacher education component. -°’ . 1 e
Collaborative programs’ may be established between a - o '“:
unfversity; 8 museum, and one or more school districts' o
“‘to provide intensive on-the-jbb training for teachers |
in mus%um education. Funding is currently being sought-

fcr such a program in the San Antonio area, and such pro~-

Humanities Project.

"Teéachers' centers mA§ provide'opportunities for inperested
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: | _ _
v  teachers to gain knowledge and skills in museum education.

Mapy teadhera centers -are already providing a wide varietvv

of communi;y-baaed inservice programa and wohld welcome
;_"a program of this type. ) : :
There is evidence in the 1iterature that many of these ideaa
are already heing implemented and. are meeting local needa, but.

ﬂ they are not yet widespread ' There is room for much development

in this area. = ' ’-~ P ;o ' ,

. " The attainment of dﬁali;? in- ‘museun education ;eqhires clari-
?

fication and reclarification af the rolea and reaponaibilitiea

.0f the inatibutiona and. individuala involved in the enterpriae_

'.Mutual regpect among the inatitutiona for what each can offer
f $

cannot be achieved if attitudea of defenaiveneas or poaaeaaiveneaa.

LS

obtain. & . 4 oL - .

Muaeum education has mnch to oﬂfer noE only in helping atudenta

to understand and appreciate their cultural heritage, but also in

. attaining the visual literacy necessary for successful living in

our complex modern aociety The museum is coming of age* as an

. educating institution. ' S i o 4 '
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